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Hepidnyn

H oyéon avapeca oto mpofAnuota pdnong kot copumeptpopds £xetl diepeuvnbel extevdg oTNV
EKTOLOEVTIKT] EPELVOL KO €YEL YOPAKTNPIOTEL MG OYEON AUEIdpOUN KOl OTEVH, PE GoPapd
avtikTumo ot dWakTikn TPAsn. [Todid pe dvokorieg pdbnong mopovcidlovyv, 6Tig TAEioTEG
TOV TEPMTOGEMV, Kot TPOPANUHOTO CLUTEPIPOPAS. H péypt TOPO aVTILETOTION TOV TETOLOV
SVOKOM®V GTO. OYOAKA TEPPAALOVTO OKOAOLOED L0l OMOGTAGUOTIKY] KOl TOPAUOOGLOKY
TPOCEYYLON, OTMG TNV TapoyN eEUTOUKEVUEVNG OTNPIENG OE TSI LE YPOVIEG SVOKOMEC, TN
JleEaymY EMUOPOMOCEMY TPOGSOTIKOV, /KoL TNV TOPOYN CVUPOVADV Omd emoyyeEALOTIES
YOYIKNG VYELOG Kot E01KNG TOOAYWOYIKNAG TPOG TO TPOSMOMIKS, TO 1010 TO moidi kabmg Kot Tnv
O1KOYEVELL TOV. Q6TAGO, 1] AMOTEAEGUOTIKOTITO TETOUDV EVEPYEIDMV UTOPEL Vo peyioTomotn el
Otav OAEG OVTEC Ol OMOCTOCUOTIKEG EVEPYEIEG EVIAGGOVIOL KOl OVOTTUGOOVTOL G £Vl
TOAVETITEDO KOl GLAAOYIKO TAAIGLO TPOANYNG OTN GYOAMKT HOVADdA e ELPACT) TPMTICTMG TNV
TPOANYT Kot TN dwoyeipton mpoPAnpdtov Hdbnong Kot GUUTEPIPOPAS. e aVTO TO KEQAALO,
OVOADOLLE TIG EMOTNUOVIKEG OPYEG TOV GYOAIKOL TAOIGiov TPOANYNG Kol Tapadétovpe Eva
OLYKEKPIUEVO  TOPAdEYUa  0ovTO TOL  XyoAkoV Xvotiupatog [IpodOnong Ostikng
XOUTEPLPOPAG.

A&Earc-KAEWOE: TpoPAnpata ndOnong, TpoPANUATO CLUTEPIPOPAS, TOAVETITEDN oTNPIEN,
TPWTOYEVNG TPOANYT|, SEVTEPOYEVIG TTPOANYN, TPLTOYEVIS TPOANYM

Ewayoyn

Tig televtaieg dekaetieg To evOlAPEPOV TOGO NG epguvnTiKNG Kowotntag (Chandler &
Dahlquist, 2006- Metzler, Biglan, Rusby, & Sprague 2001) 6c0 ka1 tov €Bvik®v @opémv
exnaidoevong (Yrnovpyeio [awdeiog, [ToMtiopon, AGAntiopod & Neoraiog [Y.ILITA.N.], 2019)
EMKEVIPOVETAL oTa  TpoPAnuato  pdnong kot ocvunepipopds. Il ovykekpyéva,
eKTAdEVTIKOL Kot akadnuoikol KokAotl eotidlovtol otn HEAETN SlopOpOV TapayOVI®OV, TOL




Bétouv o Tod1d dpeca og Kivouvo yio avanTuEn TPOPANUATOV GUUTEPLPOPAS (TT.)., YOVEIKN
KOKOTOINGY|, 0VOTOTEAEGHOTIKY ddooKaAin pe acapeic kavoveg) (Walker & Sprague, 1999),
KaODS Kot ot S1EPEHVION TNG ATOTEAECUATIKOTNTOG EKTOUOEVTIKAV TOPEUPAGE®V Yo peimon
0V aplBpod TV modwv mov Ppiokoviot ce kivovvo ovimtuéng Tétolwv TPoPANUATOV
(Gresham, Sugai, & Horner, 2001- Lewis, Hudson, Richter, & Johnson, 2004).

Epsguvnrikd dedopéva Katadewkvoouy ) otevny oxéon peta&d twv mpoPAnudtov
CLUTEPLPOPAG Kot nabnong (m.y., Al Otaiba & Fuchs, 2002- Morgan, Farkas, Tufis, & Sperling,
2008) toviovtag T Hantég mov £XouV TEPLOPIGUEVEG HobNGloKEg deEldtnTeg elvan TOAD
mOavov va Tapovstdlovy TPoPANLate copTEPLPOPAS KaBmG Kot To avtifeto. Avti 1 oyéon
yivetow o EexdBapn kot evrovotepn KaODC to Toudl TPoympd 61O GYOAKO GUGTNHA.
YUYKEKPIUEVD, OPYIKEG OVOKOAIEG OTOV KOW®MVIKO-cLVOISONUATIKO TOpEN, Ol Omoieg
eKONADOVOVTOL HEGM EAAEUUOTIKNG TPOCOYNG N LELOUEVOV KOWWVOVIKGV 0eE0TNTOV, 001YyOLV
OTNV TEPLOPIGLEVT] GUUUETOYN TOL OGOV GTO AN TG TAENG KAOMG Kol 6TV avénon Tomv
poonclokmv eEAAEPPATOV. ATO TV GAAN, apyikés SLOKOALEG GTOV HOONGLOKO TOUEN, TTOL
TaPoOLGLALOVTOL MG UM AvTOTOKPLoN O OWOKTIKEG TOPEUPACELS 1 HEIWUEVEG 0eE1OTNTES
OYOAIKNG ETOWOTNTOG, 00N YOVV 6TV avEnon TPofANUAT®V GUUTEPIPOPAS 6TO GYoAeio (..,
KOW®VIKOG oTiypatiopds, meplBmplonoinon, otpec, kAm.). Toviletor mog kot otic 600
KATNYopleg apyk®V OSVGKOAIDV, 1| TOPEID TNG GYOAKNG EMIOOCONE TOL MOS0V pUmopel va
BeAtiwbel 6tav To oyoleio Aettovpyel TPOANTTIKA KOt LE TOAVETITESO TPOTO.

Hopadoocwkég Ilpooeyyiocelis Awyeipiong tov  Hpopinparov Madnong kot
XopmePLPopas

H pedétn anotelecpatik®v mpoceyyicemv otr dlayeipion Tov TpofAnUdTov pabnong
KOl GUUTEPLPOPEG KOL GTNV OVATTUEY KOWMVIK®V SEI0TNTMV £XEL EMNPEAGEL TIG TEAELTAIES
OEKOETIES TOL EKTAOEVTIKA CLGTNLLOTA TOGO GE EMIMEDO YAPAENS TOAMTIKNG OGO KOl GE EMIMEDO
TPOKTIKNG. O1 TPOsEYYIGEIS TOV TOPASOGLOKAE EQPUPUOLOVTAL OO TO EKTALOEVTIKG GLUGTLLOTOL
YU TNV OVTIULETOTION TOV TPOPANUATOV GUUTEPLPOPES UTOPOVV VO GLVOYIGTOOV GE VO
nedia.

To mpoto medlo mepriapPdvel pio cvotolyio TPAKTIKOV, 7OV gpapudloviol e
eCOTOHKEVUEVO ETIMEDO GE TadLA e GoPapd /Kot ¥pdvia TpofAaTa GVUTEPLPOPES. AvTd
onpaivel 0Tt 1 EKOMAMOT TETOL®V TPOPANUATOV GLUTEPIPOPAS WOEL TOVE EKTOOEVTIKOVS VL
EPAPLOCOVY ADGELS TUPOCPESTIKOD YOPAKTNPO. XE AVTEG TIG TEPMMTMGELS Ol EKTOALOEVTIKOL
teivouv va. LVI0BETOOV  apPVNTIKEG TILOPNTIKES TPOCEYYIoEL;, Om®G €lval 1 €POPUOYN
GULGTNLOTOG TOWVAV, 01 0TOPBOAES, 1| TAPAOVY TNV TAEN Katd TN S1dpKeLn TOV SOAEIUIOTOC,
N anootépnon mpovopiov (m.y., Cameron & Sheppard, 2006- Skiba & Losen, 2016). 'Evag
ONUOVTIKOG aplBUOC OU®G EPELVNTIKMV EPYACIOV KATOANYEL OTL 1] EQOPUOYN TETOU®V
npooeyyicewv Yoo T Jwyeipon TV ypdviov  mpoPfAnudteov  £xel  Ppayvmpodecio
aroteAéopato (m.y., Brophy, 1996- Furlong, Morrison, & Dear, 1994- Ringer, Doerr,
Hollenshead, & Wills, 1993), apob emituyydvel Tov Tpocsmpivo TEPUOTIGUO TNG AVEMBOUNTNG
CLUTEPLPOPAS, Oyt Opmg TNV Tpomomoinon ¢ (Bear, 1995), eved paxpoypdvio mpokaiel
avénon tov mpofinudteov coumeprpopds (Tobin, Sugai, & Colvin, 1996), cuvoéetan pe
younAés pobnowokég emdodoelg (Davis & Jordan, 1994) xar elhoyedel avénuévo Kivovvo
oxoMk1g eykataienyng (Balfanz, Byrnes, & Fox, 2015).

To devtepo MEdio apopd TIc dpdoels oTig omoieg TpoPaivouy ot oyoAIKES dlevBvveEeLg
Y. AP GLUUPOVAEVTIKNG Kol TAPOYDV omd €101KO 1| OHAd0 EWIKOV ETOTNUOVOV (T.Y.,
OYOAMK®V YuyoAdywv). H avoamoteleopatikdmTa TV TpoavagepBEivioy TPOKTIKOV Yo
emilvon TOV ¥POVIOV TPOPANUAT®OV CLUUTEPIPOPAS KaO1GTA avaykaio T cvvepyacic TOv
OYOAEIOL HE OEMOTNUOVIKY] Oopddo Yoo a&loAdynomn Tov moldloy Kol KoTdpTion VO
eCatopkevévoy kol dounpévov  mapePPoTiKod  TPOYPAUUATOS  TPOKEWEVOL Vi
OVTULETMOMIGTOVV TO XPOVIQ KOt GOPapd TPOPALOTO CUUTEPIPOPAS. ZOUPOVO LE TNV ETNOLL



ékBeon tov Y.ILITA.N., ta mtpofAfpata copmeptpopds amrotelodv pali pe to cuvoioOnuatikd
npoPAnpata tn OgvTEPT GLYVOTEPN OITIOL TOPATOUTNG Yo, Odyvmon amd TiG apUOSIES
vimpeoiec. Katd ) oxohlkn ypovid 2016-2017, Adyov xdpn, 565 mapoamopnés mov Aneonkav
amod TNV apuodle LINPEGio. aPopovLGaV TOLL e TpoPAnpato cvumepipopds (8,2% twv
ovvolkav mopamopn®mv (Y.ILILAN., 2017). Emmpdcbeta, to oyolein amevBovovior oe
€101KOVG EMOTNUOVES Y10 TNV TPOYUATOTOINGY| EMUOPPADOCENDV Yo BEUATA TOV ATTOVTIOL TOV
npofAnudtev copmeprpopds. Epevvntikég dpmg epyacieg deiyvouv OTL O EMPOPPADGELG OEV
LETARAAAOVY TOV TPOTO S10YEIPIONG TOV EKTALOEVTIKMV, OV € GLVIVAGTOVV LE TNV KATAAANAN
TEYVIKN VTOoTNPIEN Kot kaBodnynon (Reinke et al., 2014).

Ta 600 avtd media cvykevipm®vouy 110iteEPo evolaPépov kaBmg Tapovctdlovv Tig
TPOCEYYIGEIS TOL EPAPHOLOVTOL GTO. GNUEPIVA OGS GYOAELD avaPOpPIKd Le TN dlayEiplon TV
TPOPANUATOV pAnong Kot cuumeplpopds. Xe khbe mepItT®on OUMS Ol TPOUKTIKEG TOV
evromilovtal £€(ovv TVPOGPESTIKO YUPOKTPO, GTOXEVOVV GTNV OTOCTUCUOTIKY Oloyeiplon
TOV OVOKOAIDV Kol GTEPOVVTOL dtbpkelag kot Prwoipudmrag. o tov okomd avtd, n kdbe
OYOAIKN Hovdda KaAeitat va avadiopyavmbel Kot va avortuéel Sopnpévo oy€dto dpacng mtov
VO GTOYEVEL GTNV TOAVETITENT GTNPLEN TOV KOWOVIKOV KOl HOONGIOKOV ovayK®V OADV TOV
pHontov £Yoviag TV KATOAANAN eEOTEPIKN TEYVIKY LmooTNpiEn o€ ddeopa oTAd
EPAPUOYNG.

Xyohmka Xvotipota Holverimedng XtpEng

g OVOTTUYHEVEG YDPES EYOVV GYESOTEL Kot EQoprolovTal 6YoAKd GLGTHHOTA, TO
omoia divovv €ugaoct otV mTapoyn cvvexovg otpitng otov yvwotikd (National Center for
Learning Disabilities, 2020) kot kowvoviko-covorcOnuotikd topéo (OSEP  Technical
Assistance Center on Positive Behavioral Interventions and Supports, 2020). Avti 1 dapkng
ompiEn okolovBd to poviého g Anuociog Yyeiog (Simeonsson, 1994), to omoio
EMKEVIPOVETAL GTO TPia EMIMESO TPOANYNG: TNV TP®TOYEVT (AVATTLEN TLPNVIKDV SEEIOTHTOV
oe Olo To TodLd), TN devtepoyevn (oTNPIEn duokolmV pePidag pabntikod TANBucUoV) Kot
NV TPLToYeV (GTAPIEN LEUOVOUEVOV TTEPUTTAOCEMV LUE YPOVIEG Kol TOAOTAOKES SOVCKOMEC).

>t BipAoypagio Kataypdeoviatl 600 Kupilapye ooAKA TAAIGIO TOV AKOAOLOOVV Ta
Tplo emimeda TPOANYNG Kot EYOvV €papUocTEl 08 OYOMKEG povdodes. o mapdaderypa, to
LOVTEAO TTOV O1VEL EULPAIOT) GTOV KOWVMVIKO-GLVOLCONUATIKO TOpEn Kot £yl LEAETN Ol EXTEVDOG
to televtaio 20 ypovia eivar to oxoikd cvotua [IpodOnong Oetikng Zvumeprpopdg
(ITpo®eXv) (OSEP Technical Assistance Center on Positive Behavioral Interventions and
Supports, 2020). H emdpevn evémra divel ovOAVTIKY] TAPOLGIOGT) TOL GULYKEKPLUEVOL
ocvotpatog. ‘Eva 0e0tepo poviého, mov €xel mpotabel yio ot)pién TV HoONCLOKOV Kot
YVOGTIKOV SVCKOMOV TOV Todmv, ivol to povtédo e Avtandkpiong oty IapéuPoon
(Response to Intervention) (Brown-Chidsey & Steege, 2005). To cvykekpipuévo oyoikd
mhaiclo epapudletor oe Oha ta yvootwkd avtikeipeva (my., [Aocca, Mabnuatikd) to
tehevtaio 20 ypdvia Le OKOTO TNV TOPOYN GUESNS KOl GOPOVS SIOUCKAAING GE OAL TO TOLOL
Kol TN ovveyn moapakolovnon g mopeiag tove. Exelveg o1 mepimtdoelg modumv mov dev
OVTOTOKPIVOVTOL TKOVOTOUTIKMG 6TO TANICL0 TNG O1000KaAING Gt Yevikn TdEn yperalovtan
neplocoOTEPN oTNPIEN €ite og PIKPEG opddeg eite e€atopkevpéva. To cuykekpiuévo Hovtéro
&xel mpotabet, emiong, ®g o véog Tpdmog ddyvwons Tov Mabnclokdv AvoKoM®OV Hiog Kot
Aertovpyel TPOANTTIKA EvavTl TOV TAPASOGIAKOD HOVTEAOL O16yvmoNng mov KAvel Adyo Yo
a&loAdynon Tev Tadmdv, EPOCOV £X0VV ATOTVYEL LoBNGLOKE Yio TOVAG IGTOV 2-3 ¥pOVIa GTO
EKTALOEVTIKO GVGTNLO.

Metd and Vo dekoetieg €PApPUOYNS TOV 000 O TAVEO CYOAIK®V GLOTNUAT®V
TPOANYNG, 1 OKOOT LLOTKT] KOl EKTTOOEVTIKT KOWVOTNTO £PYETOL VO TPOTEIVEL TNV EVOTOINOT TOV
V0 GYOAMKOV GLOTNUATOV OGTE OWTO TO OMGTIKO GYOAKO TAaiclo Tpdinyng (multi-tiered
systems of support) vo eTIKEVIPOVETOL TOVTOYPOVE KOl 1GOTIHUO GTOV YVOOTIKO KOl GTOV



KOW®VIKO-cuvaloOnuatikd déova. Avtég ol mpoondfeieg epapproyng Eekivnoay v tedgvtaio
OEKOETIOL KOL OE QTN TN YPOVIKN OTIYUN SLAPOPES OYOMKEG TEPLPEPELES GE OVOTTVYUEVES
Yopes, 0nmwg otig Hvopéveg Iohlreieg Apepucng (H.IL.A.) mpoympohv o€ cuoTNUIKES AAAAYES
Y. Vo €POPUOGOVV TO OMGOTIKO TOAVEMIMEDO TAMIGIO TPOANYNG Kot oTHPENG TodLdV
(MclIntosh & Goodman, 2016).

Yopeova pe toug Mclntosh kot Goodman (2016) 1 toAveninedn otpin diénetal and

T1G €ENG EMOTNUOVIKEG aPYEGS:

1) Ta oyoAeio KOAOVUVTOL VO EQAPUOCOVY GTPOATNYIKEG TOL TOPOVLGIALOVY EMIGTNOVIKY
Beperioon (evidence-based practices). KafOnuepva ot exmardevtikol alomotobv motkiieg
OTPATNYIKES KOL TPOKTIKES Y10, TN YVOOTIKN KO KOWVOVIKY avATTLUEN TOV Todmv. Q61d60
avtd OV gival, TAEOV, GNUAVTIKO ELvaL 1 XP1OT TPAKTIKAOV TOV £X0VV amodetyfel péca amod
TNV EMOTNUOVIKY £PEVVO TMG EIVAL ATOTEAECUATIKEG GTN GYOAIKT TPOOSO TOV TOUIIDV
(m.x., Eunice Kennedy Shriver National Institute of Child Health and Human Development,
2000- Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008). Ot avoyvdoteg TpoTpémovTol
va dtoPdoovy T€Toleg oTpaTnYIKEG 6TO KeE@AAo 13.

2) H amoteleopotikn Kot coeng dbackorio Aettovpyel ®g TpoOANy. Apa, ol EKTOLOEVTIKOL
KOAOOVTOL Vo 0EIOTOI00V GTPOTNYIKEG TOV AVEAVOVY TV EVEPYO GUUUETOYN OA®V TV
Tdldv ®ote vo. glval oe Béomn va AapPdvouvv evkaipieg eEdoknong (m.y., Kourea,
Cartledge, & Musti-Rao, 2007- Kourea, Konrad, & Kazolia, 2019).

3) Ot ekmoudevtikol, o€ éva moAveminedo cvotnra TPOANYNG, £pydlovtal GLALOYIKA PEcH
amod TN ONUIOVPYio. GLYKEKPIUEVOV OUAO®V £PYOCIOG Yio TN OTHPIEN TOV OVAYKOV TOV
TdldV o€ kabe eninedo mpdAnyMC.

4) H epoppoyn O0KaGIOV KOl GTPOTNYIK®OV TOPOKOAOVOEITOL pHE TPOTO OOTE Vi
BeAtidvetor N ToOTNTA TOV JSOOKTIKOV TTapepfPacewv. Otav 1 €Qaploy| GTPATNYIK®V
VIOQEPEL, TOTE TO. LOONGLOKA KoL KOWOVIKG OTOTEAEGHOTA EVOEYETOL VO PNV Eival To
OLVOLLEVOLLEVQL.

5) Eivor amoapaitnto va GuAAEYovToL dEd0OUEVA TNG LOBNGLOKNG KOl KOWMVIKNG TPOOSOV TMV
TV OTE Vo AouPavoviol omoQAcElS Yoo TN OXOAIKN TPOodd Tovg ot Pdon
OVTIKELEVIKAV KPLTNPieV.

6) H Beltioon tov yvooTiK®V kabdG KOl TOV KOW®OVIKO-GUVOICONUATIKGOV OeEI0THTOV
amotelel HEPOG TOL GYediov PeATimong TG oYOMKNG HOVADAS.

‘Eva Hapaderypa Iorverinedns Kowoviko-XovarsOnpoatikig XmpiEne Howowov: To
Xyorko Xvoetnpo [powdnonc Oetikng Xvpneprpopag (IlpoOeXv)

To Zyxohkd Zvotpa [Ipo®@ceXv (School-Wide Positive Behavioral Interventions and
Supports) dev yapoktnpiletor ©C €vo. GLYKEKPIUEVO TPOYPOUU OAAG oL mpooéyyian M
npoktiky) (Horner, Sugai, & Anderson, 2010- Lewis & Sugai, 1999), mov divel 10 opyaveoTiKd
Kol Aetovpylkd TAMIGI0 O i GYOAKY] povada Yoo Vo otnpiel TNV  KOW®VIKO-
oLUVOCOMUOTIKY KOl UaONoloKY CUUTEPIPOPE OA®V TOV TOWOUDY, YPNCULOTOIDVTAG LN
TILOPNTIKEG Kot gpevvnTikd OBepehopévec mpoktikég (Madigan, Cross, Smolkowski, &
Strycker, 2016).

H ompi&n kou drayeipion g cuUTEPLPOPAS TOV TUOUDV TAPEXETAL GE EVOL GUVEXEG LLE
EMIKEVTPO TNV avadOUNGT TOL GYOAIKOL TAoiciov. Xvykekpipéva, pécm tov [Ipo@eXv, ot
EKTTAOEVTIKOL, VO TNV KoBodNyNon NG €VOOGYOAKNG ouddag-tuprva, mpofaivovv oe
TEPPOALOVTIKEG TPOTOTOMGELS Kol OOOKTIKES TapeUPacels yio va avénbodv ot embountég
KOW®VIKEG GUUTEPLPOPEG OADV TV TOOLMV Kol oYl HOVO QUTAOV TOL TAPOLGLALOVY XPOVIKL



npoPAnpata copmepipopds (Alberto & Troutman, 2013 Colvin, 2007). Aivetor éppacn cto
TAOG T0 YoMk mepPdArov, cuoumeptlapnPavoprévon Kot TG TaENG, Umopet vo Tpomomotn el
®ote va fondnoet 1o Toudl va STOUOTNOEL TV aVETIBOUNTY CUUTEPLPOPE (7)., VO SLUKOTTEL
cvotnpatikd to pdonpa) (Sprick, 2009). I'a tov okond avtod, oto IpoBeXv arxolovbeiton 1
Aoy TG emilvong mpoPANpOTOS pe Epeacn TV avamtuén Betikig aAAnAeniopacons Kot
KOwNng opoloyiag oe 0Bépota  dwoyeipiong ovumeplpopds ovapecso o€ OAOVG  TOVG
eUmAEKOUEVOVS (eKmodevTiKol, devBuvon, yoveic, madid) ™G oyxoAkng wkowdtrag. Ta
TPOPANLOTA GUUTEPIPOPAS TOV TPOKLITOVY GE LU0 GYOAKY| povdda avTtipetonilovTot amd To
OBOKTIKO TPOCHOTIKO G KOW®VIKG AdON, Ta omoio dtopOBmvovtar e 100Ktk Tapéufoot).
YUYKEKPIUEVO, Ol EKTOUOEVTIKOL: 0) O10ACKOLV HE GOPY| KOl GUEGO TPOTO TIG emBuuNTEG
CLUUTEPLPOPES  (ONAOdN TIG KOWOVIKEG OeE10TNTEG KOL POVTIVES), P) EMKEVTIPOVOVTAL
GLGTNUOTIKA OTLG EMOVUNTEG GUUTEPIPOPES TOV TOOLDV OvVOyVOPILoVTAG TEG AEKTIKA KO UT-
AEKTIKA KO ) TopEYOLV GVYKEKPUEVT BeTikn avatpopoddtnon (Madigan et al., 2016). Mg
avTdV TOV TPOTO, N EUPacT petatomiletal amd TV AUecn ETPOAN TILOPIOG — OTOV TPOKVYEL
TPOPANLLO GUUTEPIPOPAC- GTNV TAPOYT OOUKTIKAOV EVKOPIDV Y10 EEAGKNOT TOV KOWVOVIKOV
LBV TV Todimv. Méow ™G cLVEXOVG £ACKNONG TOV EMBVUNTOV CUUTEPLPOPADOV KOL TNG
OLYVNG BETIKNG Kol GUYKEKPIUEVIS OVATPOPOSOTNOMNG, O JOOKTIKOG XPOVOG LEYIGTOMTOLEITOL
a@o¥ petwvovtal ta tpofAnpata copneprpopds (Horner & Sugai, 2015).

Boaown mapadoyn tov cvetiuatog [Tpo®@sXv givar 6Tl o1 EKTAdELTIKOL OgV UTOPOLV
VO TPOTOTOMGOLVV TO OIKOYEVELNKO TEPPAALOV VOGS TOUdIOV 1] VO OV YKAGOLV TO TTodi vl
CLUTEPLPEPETAL OTTMOG O1 10101 emBLOVV. Tavtdypova, Ta EcMTEPIKE KIVITPA TV TOLSIDV Y10l
eKONA®OT NG EMBLUNTNG CLUTEPLPOPAS Eivorl TEPLOPICUEVA KOL YU ALTO TO OIKOYEVELNKO,
OYOAIKO Kot EVPUTEPO KOWMOVIKO TTEPIPAALOV KaAgiTaL Vo avadiopyavebel pe tpomo mov Ha
vrootpilel T ddackoiia, TPowOEL TNV EVOAPPLVOT KOL TNV OVOYVAPLOT] TOV KOWVOVIKOV
CLUTTEPLPOPADV. ME aTOV TOV TPOTO awEAVETAL 1) TOOVOTITO VO YEVIKEDGOLV, VO S1TN POV
KOl VO EGOTEPIKELGOLV TIG KOWmVIKEG cvupumeprpopés (Horner & Sugai, 2015).

Mvupnvika Xrovyeia Tov lpo@eXv: Mpaktikéc, Aopég, Agdopéva

Onwg mpoavapépbnke, to Ilpo®@eXv eivar mAaiclo mPOANYNG Kol Soxeipiong
TPOPANUATOV GUUTEPLPOPES Kol aVTO onuaivel TG kdbe oyoAkn povado KoAeitor va
avantHéel o Ogpédto TG TG GLALOYIKNG Ttpocéyylong (PA. Awdypoppa 1). Ta mopnvikd
otoyeio Tov [Ipo@eXv otnpilovion 6€ EMGTNUOVIKES apyES amd TOV Y®PO TS Opydvedong Kot
Awiknong Emyepnoewv, g Anpodcog Yyeiag, g Yoyoroyiog ko g [Howdaywywng. Mo
TOV GYEOLOGILO KOL TNV EPAPUOYN TOV TPLOV POCIKMOV GTOLEIDV OTOLTEITAL, EK TV TPOTEPMV,
T0 TPOSOMIKO TOL GYOAEIOVL (S100KTIKO TPOCHOTIKO Kol devbuvon) va €yl Kabopioel Tovg
EMIOKOUEVOVG GTOYOVG (YEVIKODS Kot £101K0VG) Yo TN PEATIOON TNG GYOAMKNG Hovadas. Av
0l GUYKEKPIUEVOL GTOYOL EMKEVIPMVOVTOL GT1 BEATIOON TOL GYOAKOD KAILOTOC, 6T Helmon)
TOV TPOPANUATOV COUTEPLPOPES KO OTY| LEYIGTONOINGT T®V LOONGLOKOV OTOTEAEGUATOV,
TOTE TO MPOCOMIKO TPOYWPEL 6TV EPOPUOYN ToL cvoTiuatog [Ipo@eXv (Sugai & Horner,
2009). ' v emitevén TV 610XV, TO TPOCOTIKSO avanTtHcGEL Tpio Oepeldon otoyeio:

1. emloyn oTPUTNYIKAOV KOl TPOKTIKOV LE EMGTNUOVIKN TEKUNPIOGCT) TOL GTOXEVOVY GT1
oPLEN TNG CLUTEPIPOPAS TOV TOUILDV.

2. KoBoplopdc ddKaclOV oV Vo, otnpilovy TOVG EKTOOELTIKOVG OTNnV ophn Kot
TOLOTIKT] EPOPUOYN TOV TPOKTIKMOV Kot TNG AEI0AIYNONG TOV GYOMKADV GTOYWV.

3. K0B0PIGHOS TOV TPOTOL AEOAOYNONG TNG TOLOTNTOS EPUPLOYNG TOV TPUKTIKMV KABMG
KOl TOV EMOIOKOUEVOV OTOTEAECUAT®OV NG OYOAKNG povadag (m.y., ueimon
TPoPANUATOV cLUTEPIPOPAS, PerTion oyoAkoy KAIpaTog). H cuAloyr dedopévmv
(.., EPOTNUATOAOYLO, TOPATNPNGELS, TPUKTIKO GLVEIPLACE®V, K.AT.) HECH KOWVNG
a&loAdynong ouUPAAEL DOTE TO TPOSMOMIKS VO TAPEL ATOPACELS Kol VL AELOAOYNGEL TNV



ToWTNTO EQOPUOYNG TS ddkaciag. Ovolaotikd, ta dedopéva mTapovstdlovy TV
VILAPYOVOA TOPEID TOV TPUKTIKADV, PAVEPDOVOVV EQV XPpedlETOL AAAAYT| KOl 0EIOAOYOVV
TNV ENLOPOCT] TOV TPUKTIKAOV KO TOV OPACEDV GTO HOONGIOKA OTOTEAEGLOTA.

AMNOTEAEZMATA

ZTipIgn

EKTTAIDEUTIKWV KaBopiopdg

ATTOPACEWV
Y0 TIPAKTIKES

MPAKTIKEZ

ZTAPIEN pHadnTwV

Migypoua 1. TIopnvikd otoryeio [Ipo@eXv

Epgovntucn Ogperionon Tov cuetpnotog

H amoteleopatikdmra tov moAveninedov cvotiuotoc Ilpo@eXv €xel diepgvuvnOet
EKTEVDG PéESO Ao mepapoTikég épevveg (.., Horner et al., 2009- Waasdorp, Bradshaw, &
Leaf, 2012) xaBmg xor peréteg nepintwong (m.y., Menendez, Payne, & Mayton, 2008) ce
SAPOPES YDPEG AVA TO TOYKOGL0. ZuYKeKPIEVa, To TAaictlo [Ipo®eXv Eekivnoe otigc HIT.A.
(Lewis & Sugai, 1999) ko1 enektdbnke oe GAheg avamtuypéveg ympes, onwg Kavadd
(MclIntosh, Moniz, Craft, Golby, & Steinwand-Deschambeault, 2014), NopfBnyia (Ogden,
Serlie, Arnesen, & Meek-Hansen, 2012 Serlie & Ogden, 2007), OAAavdia (Nelen, Blonk,
Scholte, & Denessen, 2019), Owiavdio (Narhi, Kiiski, Peitso, & Savolainen, 2015), Korpo
(Kourea & Phtiaka, 2020), I'eppavia (Broecher, 2015), Avotpario (Poed, & Whitefield, 2020),
KA. Ze KaBe eBvikn epappoyn, n Eueacn givar otnv tpocapuoyn kot OH®oN TV TpLOv
TUPNVIK®OV OTOWEI®Y HEGO OTO  KOWMVIKO-TOMTIGUIKO, YAWOOOIKO KOl EKTOLOEVTIKO
OLYKEIEVO TNG KAOE YDPOG.

H péypt topa epappoyn tov cvotiuatog o€ mpwtofddua (w.y., Bradshaw, Koth,
Bevans, lalongo, & Leaf, 2008- Horner, et al., 2009) kaB®g kot oe devtepofabiia ekmaidevon
(m.x., Bohanon, Flannery, Malloy, & Fenning, 2009- Flannery, Frank., Kato, Doren, & Fenning,
2013) éyel mapovcldoel BETIKG OTOTEAEGLOTA TOV OPOPOVY GTNV AOENCT) TOV KOWVOVIKOV
de€lottwv, ot peiwon wpoPAnudtov cvurepipopds (m.y., Lassen, Steele, & Sailor, 2006-
Nelson, Martella, & Marchand-Martella, 2002) ka0d¢ kot meptotatikdv ekeofiopov (Ross &
Horner, 2009- Waasdorp et al., 2012), otn PBeAtimon tov oyoikov xkAipotog (Bohanon et
al.,2009- Coffey & Horner 2012- Sugai & Horner, 2002) kot otnv adénon tov padnolokov
aroteleocpdtov (m.y., Lassen et al.,, 2006- Lusielli, Putnam, Handler, & Feinberg, 2005).

Epgovnrtikd amoteléopata katadeikvoovv mwg n gpoapuoyn tov [po®@eXv o o
OYOAIKN LOVASQ ALEAVEL TI GLAAOYIKOTNTA KoL TV OPYOVOTIKY IKOVOTNTO TOV TPOCHOTIKOD
(Bradshaw et al., 2008) kot ot ekmotdevTikol SNADOVOLY aVTETAPKELN GTN dLoyElpLon TS TAENG
(Ross, Romer, & Horner, 2012). Znuovtikd epeuvnTikd TEKUNPL0 amoTeLel Kot 1 adENCT NG
1GOTIUNG GUUUETOYNG TOV TodIDV He avorrpio oto mAaicto Tov [Tpo®@eXv (Vincent & Tobin,
2012), apov diddokovTot Kot kadlepyovvrot afieg, OTmG 0 GEPBAGHOG Kot 1) GLVEPYAGIaL.

Holveminedn otqpién 10V cvotipatog [poBOeXv

H molverninedn epappoyn tov [po®@eXv apopd omnv mpdAnym kot oty £ykoipn
OVTETOMION TOV OVCKOMAOV HAONONG KOl GULUTEPIPOPAS HEC® OAICTIKNG OLOUKTIKNG
TPOCEYYIoNG. ZOUQmVA He T0 Atdypoppa 2, ot TapePPAcE; 6TOYEHOVY GTNV OTOTPONTH TOV



TPOPANUATOV CLUTEPLPOPAS KOl GTNV AVATTUET KOWOVIKAOV 0EIMV Kot 0eE10THTOV 6 OAO TOV
Lo TiKd TANOLVGHO TPOS OAOVS TOVG GYOAKOVG YDPOLS (TpmToYEVINC TPOANYT)). Tawtodypova,
oToXEVOLVV OTN pelmon Tov aplBpol TOV TAdIdOV TOV TAPOLSLALOVY ¥POVIC. TPOPANLLOTL
CLUTEPLPOPAS (devTEPOYEVT] TPOANYT), OT®G €MioNG Kal ot ot)pi&n Toudldv pe coPapd
npoPAnpata pddnong (tprroyevig Tpoinym). H epappoyn kabe emmédov mpoAnyng eEaptdtan
a0 TIG AVAYKEG TOV LoNTIKOL TANOVGHOV KaODS Kot TOLG O100€G1L0VE TOPOVE TOV VITAPYOLV
010 oyolieio. Ot péypt TOPO EPAPUOYES TNG TOAVETITEINS oTNPIENG £de1Eav Twg yperalovTal
nepimov 3-5 ypévia yuo vo emrtevyBodv ol Mo TAVE GTOYOL, €POGOV Ol dladtKacies kabe
emumédov epapuodlovrar pe modtnta (Sugai & Horner, 2008).

-

Tprtoyevig TpodAnym

Agvtepoyeving TpOAYN

[Ipwtoyevig mpdinym

Midypouua 2. Tpio exinedo tpdAnyng kot otpiéng tov [lpo@eXv

IpwrToyevig Tpornyn

H mpwtoyevig mpdinym emkevipdvetal 6e OA0 Tov podntikd mAnBucpd kot e eViAIKES
(0100KTIKO Kot BonONTiKd TPOCWOTIKG, OKOYEVELEG) He OKOTO TNV TPOANYN TpoPAnpdtomv
CLUTEPLPOPAG 6€ GAOVG TOVG GYOAKOVG YdPpove. Me Bdon ta tpia mupnvikd ctoryeio — dmwg
avantoyOnkay mo movo- PAETOLUE TOG €vo GYOAEl0 OV EMSIDOKEL VO €QUPUOCEL TNV
TPp®TOYEVN TPOANYM YpeldleTor va KaBopicel TOVG GTOYOVS TNG OXOAIKNG povadag (m.y.,
BeAtioon oyolkoy KAipotog, peiwon mPOPANUATOV  CLUUTEPLPOPES) Kol EMETO VO
TpoYwpNoeL: () 6T GVGTACT THG EVOOTYOAIKNG OLLASAS-TLPI VA TTOV Bal avoAGPel wg dopr| Tov
NYETKO POAO OTNV EQPAPUOYT] TOV TPOKTIKOV TNG TPOTOYEVOLG TPOANYNG KOl GTNV
EMUOPPmo™ mpocmmikov. H opdda amoteieitar and 1-2 exkmondevtikos yevikng tééng, tov
EKTTALOEVTIKO EWOIKMV PaONUaT@V (T.%., MOVGIKNG), TOV 01E00VVTN Kol TOV E101KO EKTALOEVTIKO.
H ovykekpipévn opdda ekmondevetol amd tov eEMTEPIKO EMGTNUOVIKO GUVEPYATN OTO BACIKA
OTO(ELDL TOV TPAOTOL EMMEGOL PEGH amd evtatiky emuopemon. Tlapddinia, o eEmtepikdg
OULVEPYATNG CLVOVTIETOL HE TNV Opdda o€ unvioio PBdorn yw wopoyr] SLUPBOVAELTIKNG
VIOoTNPIENG Kot KaBodNynomng 6Tnv LAOTOINGT TV 6TolKElOV TS TPp®TOYEVOHS TPOANYNS. H
OUAd0 OVOTTUGOEL ETNGLO EMUOPPOTIKO TAAVO GLVOVINGEWV, OTOL OAO TO TPOCMOTIKO
EMUOPPAOVETOL OTIS TPOKTIKEG O000KOAING, avayvdplong kot dOplmong KOWwmVIK®V
CLUTEPLPOPAV. (B) ZTNV EQOUPLOYN TPOUKTIKDV TOV VO, ETIKEVIPDOVOVTOL GT ONILOVPYio KOWOL
opdpatog, aiwv (m.y., oefacuds, vrevduvoTnTa, ACEAAELD) KOWOVIKOV de&lotitav (..,
evepydg akpoats, Ppiokopat otn BEom Hov) Kot pouTivav (T.)., CTEKOUOL GTN YPOLLUN, OO
TPOCOYNG). AVOTTOCCOVTAL KOG GYEJ0. HLOONUOTOS HE GLVOSELTIKO EMOMTIKO LAIKO Yol
A aoKaAiD TOV 0EUDV KOl GUUTEPIPOPDY GE YMPOVS EVTOG Kat KTOS TAENG (.Y, O1ddpOoLLOL,



oKaGAeg, amoyopntipa). Katd tic ddackarieg OAOL 01 KTAIOELTIKOL TAEEDV Kol EWOIKMV
ponudtov kolovvtal va 0dEovv. Eniong, 1o mpocmmikd avantdcoel Kot epapproletl Koo
OYOAIKO GUGTNLA aVOYVOPLoNS Kot ETPPaPevons Towv emBupntdv GUUTEPLPOPDOV KOOMG Kot
Kown mopeia dtopbwong NV kot coPfapdv TpofAnudTev cuurepipopdc. H opdda-muprvag
EUMAEKEL TIC OIKOYEVELEG LEGO OO GELPE OPAGEMV, DOTE 1 KON YADGGO 0EIDV Kol OEEI0THTOV
vo petapepbel Kol 610 owkoyevelokd TAaiclo. (y) Lt cvALOYN SedoUévev (TOOTIKAV Kot
TOGOTIKMV) Y10, TALPOYT| AVATPOPOIOTNONG GTOVS GTOYOVG TOV GYESTIOV PEATIMONG TNG GYOAKNG
HOVAd0S KOOMG Kol GTNV TOLOTNTO EPOPUOYNG TOV SOUMV KOl TPOUKTIKAOV TNG TPOTOYEVOVG
npoAnyne. ' tov okomd avtd, N oUddA-TLPNVAG EMOUDKEL VO CLAAEEEL TIG OMOYELS TOV
TPOCHOTIKOV, TOV TOUOUDYV KOl TWV OIKOYEVEIDV.

Agvtepoyevig mpoinym

H devtepoyeviig mpoinyn emikevipovetot 610 15-20% tov padntikod minbucpod, to onoio
Tapovctalel ypoVieg dSVOKOAEG LAONONG Kol GUUTEPIPOPAS Kot OV EYEL OvTOTOKPIOEl OTIg
TPOKTIKEG TNG TPOTOYEVOVG TPOANYNG. LTOYOG 0VTOV TOV EMTESOL TPOANYNG eivar 1) peimon
0V oplBpoy TOV MOV e SVOKOAEG UAONOoNG Kot GuUTEPLPOPES UEGH TNG TAPOYNS
emmpocheng otpiEng. o Tov okomd avtd, to Tpia TupnviKd ototyeio tov IIpo@eXv
epappoloviatl ot deVTEPOYEVH TPOANYN MG €ENG: (o) dnuovpyeital TpieAng opdda, otV
Omoilo. GUUUETEYOLV O EOIKOG EKTTALOEVTIKOG, O OlELOLVTNIG Kot €vag EKTOLOEVTIKOG LE
Katdption o€ Bépata yoyoroyiag 1 otV emoTiUN ™S Avdivong Zoumepipopds. Avti 1
onada opilel ta kpurnplo eMAOYNG TSIV Yo emmpdcOetn otpién Kot evromilel tov
ovykekpipévo TAnBuopd. Elvar vredBovn yio tov KotopTiopd mopepfacemy eKmaidehoviog
EKTTALOEVTIKOVS KOl VAOTOIMVTAG TapeUPacels pe ) Pondeta tov ddaktikoy npocwnikov. H
OLLAdN EMKOVOVEL GUGTNUOTIKA LE TIG OIKOYEVELEG Kol AAUPAVEL TN GLYKATAOEGT] TOLG Y10l TN
GUULETOYN TOL Toud1ov o€ pabnotaxn /ot copmeprpoptkn mopéppaocn. (B) O mapepupdaoeic
nov gpappdlovtal elval GUVTOUES, EMGTNLOVIKG BEUEMOUEVES KOl ETIKEVIPOVOVTOL GE HUKPEG
onadec. Etvar onuovtikd 1o mepleyopevo tov mapeuPacemy va cuvOLeTol Pe TG agleg Kot TIg
KOW®VIKEG CUUTEPLPOPES OV €£YOoLV MO KaAlepynOel onv mpwTOoyeEV] TPOANYT. AVTO
o @OMEEL TN CLVEXELD KOl GUVETELD TNG AOYIKNG TOv cvuotnuatog. (Y) Téhog, 1 cvAloyn
OEOOUEVMV  EMIKEVIPAOVETOL OTO TMG TO TOOd  OVIOTOKPIVOVIOL OTIS EMUTPOCHETES
ToPEUPAGELG Kot 1) TPLUEANG OHAdA AapPAveEL OYETIKES AmOPACELS Yo KAOE TEPIGTATIKO.

Tprroyeviig mpoinyn

H tpiroyevig mpoANY” amotedel To LIKPOTEPO TUMLO TOL GLUGTHLOTOS Kot Apopd T0 5% TOv
poontikov mAnBuopov. Avty M pepida TOOIOV TOPOVGLALEL XPOVIKL KOl TOADTAOKO
TpoPAnpata pdbnong Kot GUUTEPLPOPES, TO OO0 TO GYOAELD KAAEITOL VOL AVTILETOTICEL LECM
noAvBepaTikng mpocéyyons. o Tov okomd avto, ta Tpiot TupNviKd ctoryeior Tov IIpoB®eXv
epappoloviar otnv Tprtoyevny mpodinym ®g akolovbwe: (o) dnuovpyeital TOAVOEUATIKT
olada (EKTAOELTIKOG YUXOADYOG, BEPATEVTES, EKTAOEVTIKOC TAENG, E101KOC EKTOOEVTIKOG,
d1evBuVTAG, owoYéveLd), 1 ool ETOALEL TO OTOUIKO TPOYPOULO EKTOIOEVONG TOV TOLd10V.
H opdda opiletl tov Tpdmo vAomoinong Tov ekmatdevTikol mhdvov. (B) Ot tapepupdoeig o€ avtd
10 Mined0 €ival TO EVTOTIKEG KOl GTOYEVUEVEG GTT) PAoT TV SLVATOTHTOV Kol SUCKOAMY TOV
and100. EEaceaiilovtotl Tpocapoyég Kot S1EVKOAVVGELS 6TO TANIGLO TNG YEVIKNG TAENG Kot
10 woudl AapPdver egatopikeopévn mapépPaocn. (y) Téhog, n afloldynorn Tov OTOUIKOV
TPOYPAUUOTOS EKTOIOEVONG TOV TTad100 oTNpiletat 6T GLAAOYN OESOUEVEOV GE TAKTE YPOVIKA
dwotuota. [HapdAinia, a&toroyeitot n To1dTNTO TOV SOSIKAGIOV TNG TPLTOYEVOVG TPOANYNG
®ote va eheyybel kotd mOco M mopépuPacr ePapUOlETOl GOOTA YL VO ETIPEPEL TO
emdiwkopevo anotédeopa (Sugai & Horner, 2009- Turnbull et al., 2002).



Enihoyog

H avtipetdnion tov npofAnpdtov pddnong Kot copmeptpopds Ppicketol 6To ETIKEVTIPO TNG
KaOnpepvoOTNTOG TV GYOAK®OV Hovadwv. H diayeipion Tov cuykekpluévaov TpofAnpdtov yio
va glval amoteAecaTIKN Kot Pidoiun xpetdleTor ot GYoMKES LOVASES VA amopakpuvhohv amd
TPOKTIKEG OV OlOKPIVOVTAL Y10, TOV TUPOGPECSTIKO TOVG YOPOUKTNPO KOl GTOXEVOVV GTNV
OTOCTOGLOTIKY S1oXEIPLon TV TPOPANUATOV Kol v EEKIVIIGOVY VO OVOTTUGGOVY GUAAOYIKA
OYOAIKA TAaiclo divovTag EUEOCT G [0 OAMOTIKN TPOANTTIKY Tpoosyyion. H épevva kat ot
OoOAKES epappoyEG Tov TIpo@eXv oe S1APopeg SLTIKES YDPES £XOVV PAVEPDGEL TWGS, EKEL TOL
01 O10OTKOGIES TOV TOAVETIMEDOV GLGTNUATOG EQUPUOLOVTAL PE TOHTNTA, TPOKLITOVY OPEAT
Yoo TodLd, EKTOUOEVTIKOVG KOl OWKOYEVEIEG. ZVYKEKPLUEVA, TO TTodd yvopilovv TS va
CLUTEPLPEPOVTAL KOL VO OVOTTUGGOLV avTomteldapyic. Ot oYEGEIS EKTOOEVTIKAOV KO TOOUDV
EVOLVOUMVOVTOL OGS Kol TO GYOAMKSO KAlpa givor vrootnpiktikd kot o1daktikd. Téhog, ot
O1KOYEVELEG £lval, TAEOV, KOVTA GTO GYOAKA OPMUEVO SLATNPDOVTOS OVOLKTY| ETKOVOVIN LLE TO
ddaktikd mpoowmikd. Eivar kopdg Aowmdv, ta ekmodevtikd cvotiuota g Kompov ko
EAAGOaG vo ayKoOMAGOUV TPOGEYYIGEIS KOl TPAKTIKEG TOV GTOYEVLOLV GTNV TOAVETITEDN
ompPEN TOV IOV, OCTE VO, EMTHYOVV TNV OVATTVEN KOWOVIKAOV oSV Kot deE10THTOV,
eCaoparifovtag ™ Paon yo meportépo gupdbuvon kot otHpEn XPOVIOV Kot TEPITAOK®V
TPOPANUATOV GOUTEPLUPOPAS.
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